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Abstract

This paper explores the condition of digital literacy competencies in the English language
subject specialists of Pakistan and aims to create awareness for the inculcation of digital
competence in the English language teaching profession through taking and
implementing better decisions in the country’s educational policies. In the present era of
digitalization, the digital competencies of English teachers are essentially required in
language teaching practices. Therefore, this paper analyses the data collected through a
survey questionnaire meant to assess the digital competence of subject specialists in
Pakistan. The data presents how they use digital technology and what are their attitudes
and requirements toward its use. The data also presents the possessed skills their
satisfaction level, the areas where they need improvement, and the institutional support
they have for the use and training in the digital technologies.

Keywords: Digital skills, Educational policies, digital competencies, ELT, English language teaching in
Pakistan.

1. Introduction

The Higher Education of Pakistan (HEC forthwith) aims to equip Pakistani citizens with digital
competencies as its core strategy. For this purpose, there is an urgent need of integrating
Information and Communication Technologies (ICT forthwith) into curricula starting from the
school level and also to invest better in the training of the teachers. Proficiency in the English
language is key to attaining better education and even though it is acknowledged by the HEC,
there are a lot of efforts to continue to integrate technology into the language classrooms in
Pakistan. The schools lack the appropriate digital technology infrastructure and the maximum
number of English subject specialists are not “digitally’ confident enough to teach digital skills
efficiently. Studies say that subject specialists in Pakistan need to acquire digital skills to be
competent teachers of the English language (Zboun & Farrah, 2021).

2. Literature Review

The literature review summarizes the definition and characteristics of digital competencies and
outlines the digital competencies that are required for language teaching and learning. The
Digital skills policies of Pakistan are also outlined.
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2.1 Digital Competencies and SkKills:

HEC, in February 2022, launched the Digital Learning and Skills Enrichment Initiative (DLSEI
forthwith) in partnership with Coursera for online learning and skills development. Through this
program, HEC intends to benefit passionate students with more than 1000 available courses and
28 learning tracks. HEC wants universities to be the centers of quality education, both virtual and
conventional, having highly qualified faculty members. In the wake of challenges faced by
Pakistan’s education system, such as lack of quality and relevance, HEC, in 2004, started an
exclusive project titled “English Language Teaching Reforms” (ELTR forthwith) for better
English language teaching and learning. ELTR aims to enhance the capacity of subject
specialists and teachers of the English language and better HR development in the fields of
teaching and research in the English Language (“HEC launches digital learning and skills
enrichment initiative,” 2021).

The 1% phase of ELRT was completed successfully catering to 1398 college and university
teachers of the English language while the 2" phase which was launched in 2010 provided
professional training to a further 1400 teachers of English through several programs of long and
short-term duration (“English language teaching reforms project,” 2016). It further aimed to
enhance the research capacity of English teachers and integrate IT into ELT by training the
language faculty “to develop expertise in Computer Assisted Language Learning (CALL
forthwith) and setting up Self Access Centres (SAC) in public sector universities” (“HEC
launches digital learning and skills enrichment initiative,” 2021). It ensured that the English
faculty meets the requirements of assessments in semester systems after receiving training to
develop their digital expertise to design and conduct the latest assessment techniques. Thus, HEC
places the need for digital competence at priority and stresses the universities to ensure
comprehensive strategies to improve the digital competence of faculty and staff. It demands
boosting digital competencies to strengthen the confidence of faculty in the critical use of digital
technology.

According to previous research (Corporate-body, 2018), digital competence involves the
confident, critical and responsible use of digital technology for teaching and learning,
specifically at work, and generally in society. It means “information and data literacy,
communication and collaboration, media literacy, digital content creation ... safety, ...
intellectual property-related questions, problem-solving and critical thinking” (Yan et al., 2007).
Digital data creation includes programing, while safety includes digital well-being and
competencies related to cyber security. Digital competence has the following essential
knowledge, skills, and attitudes (Rodriguez & Zermeno, 2017; Regkenes & Krumsvik, 2016,
Redecker & Punie, 2017; Talmo et al., 2020; Oksana & Olha, 2020; Ferrari, 2012) which can be
applied to individuals as well as teachers of language:

I Understanding the ways, support, and applications of digital technologies in
communication and innovation;

ii. Awareness of opportunities digital technologies can provide along with their
limitations and risks involved in their use;

iii. Understanding the general principles of the digital technologies, their
mechanisms, and the logic underlying their evolvement;

v, Know-how of the basic functions of devices, software, and networks;
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V. Developing a critical approach toward the validity and reliability of data and its
impact, and the information, available through digital means;

Vi. Awareness of the involved legal and ethical principles of digital technologies;

vii.  Capabilities to utilize the digital technologies in support of active citizenship and

social inclusion, use them effectively to collaborate with other citizens, and bring
creativity toward personal, or business objectives;

viii.  Capabilities to utilize, access, filter, evaluate, create, program, and share digital
content;

IX. Capabilities to manage and protect content and data;

X. Capabilities to protect digital identities;

Xi. Able to use software and devices;
xii.  Able to recognize and effectively deal with artificial intelligence and robots;
xiii.  Developing a critical approach while engaging with digital technologies that

make individuals curious, open-minded, and forward-looking toward their
evolution, and;
xiv.  Ethical and responsible use of digital tools.

To further reiterate, digital competence is a “set of basic digital skills of being information and
data literate and able to communicate and collaborate online, create digital content and ensure its
safety” (Wang, 2001). For example, a digitally literate person can use computers and other
devices to access, assess, present, evaluate, retrieve, and exchange information including through
the use of the internet particularly social media confidently and critically. Digital competence is
all about being capable to apply the digitally acquired knowledge and attitude in the defined
context of education (Sullivan & Bhattacharya, 2017; Sysoyev et al., 2015; Raman & Yamat,
2014; Oksana & Olha, 2020; Mohamad et al., 2022). This digital competence is for lifelong
learning and the digital skills that are job-specific include the maintenance of digital tools.
Likewise, for ICT professionals, digital competence means “being in charge of challenging and
innovative digital technologies” (Hockly et al., 2014). Digital competency is vital for the 21st
century especially for the educational sector especially because there is a demand worldwide for
higher education and it is expected that the number of students will grow from the current 100
million to 250+ million by the year 2025. This means that the quality of education and learning
experience in the educational institutions will be needed to remain sustainable and continuously
improved parallel to the continuous growth in the student population and their diversified
backgrounds. In this situation, the pedagogical approaches are especially needed to be
transformed from conventional teaching methods to imparting instructions through digital skills
(Scott, 2015; Son & Windeatt, 2017).

Educational Technology has an important role to play in this transformation. “Promoting learner
autonomy and creativity is a part of the solution. Technologies can be used to support efforts to
transform pedagogy, but it is essential to recognize that twenty-first-century learning experiences
must incorporate more than just technology” (EC, 2014). Technologies, therefore, are the “best
option for adopting the new pedagogy in general,” (Scott, 2015) but specifically to bring a
variation to the conservative teaching and learning methodologies to ensure the redevelopment
of instructions and acquisition into inquiry and problem-based pedagogical approaches. With the
introduction of new and innovative technologies, the teachers can enhance their abilities to use
strategic questioning and build their learners’ interest in mobile technology, e.g. using social
media to arrange and exploit real-life activities. This will ultimately teach the metacognitive
skills of the learners and lead their relationship for learning towards the right path. As digital
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technologies involve learners in a better way and more actively in learning, teachers may
emphasize learner-centered models during their instructions and thus use educational technology
to promote learning without any barriers or restrictions of time, place, and age (Prensky, 2001;
Hosseini, 2015; McNeil, 2020; Lamb, & Arisandy, 2020).

2.2 Requirement of Digital Competences in Present-Day Language Teaching:

In the last couple of decades, digital technologies have been included in every walk of life.
Electronic media and the Internet have led to more and more people utilizing the World Wide
Web as the fastest and most reliable means of communication. Apart from being the “best
medium for intra- and inter-personal communication” (McNeil, 2020), the web has also been
serving as a medium and an effective pedagogical tool for foreign or second language learning
and teaching. Language learners have adopted new technologies and digital media has also
provided the instructors to examine and select various pedagogies for language instruction
(Tapscott, 1999). “Students are able, open, and willing to use digital technologies as part of their
language learning processes” (Dudeney, 2011). This evolution has made the new generation the
digital natives and the older generation the digital immigrants because the latter are trying to
learn and adopt the new technology (Pensky, 2001). Although this new generation of learners so-
called the “Net generation” (Bennett et al., 2008) does not happen to be technologically as adept
as expected, with its social use at least, they are much more comfortable. With these facts in
mind, the educators of the 21 century must help their learners to transform their social use of
technology into pedagogical (Dudeney, 2011; Tapscott, 1999). Language educators have already
been seen adopting digital changes in recent years and therefore the terms and practices like
CALL, TELL?, and CMC? has evolved and changed the role of both the teachers and the learners
in the language classroom.

With the introduction and inclusion of CALL into language learning some three decades ago, the
technology was first applied to language teaching (Domalewska, 2014). New literacies and
practical ideas have also been explored to develop digital technologies to be used within the
English classroom. The taxonomy of new literacies was also reported through various studied
which later was classified into four main categories; “...language, connections, information, and
design/redesign” (Hockly et al., 2018). Subject specialists are teaching with the purpose of
global communication with increased inclusion of technology, therefore, they need to develop
digital competencies so that they can also enable their learners to be effective citizens of the 21st
century (Dudeney, 2015). Later, socio-political and technological changes were also taken into
consideration which led to adopting a more critical perspective on the use of digital technologies
in language learning and teaching (Pegrum et al., 2018).

There are several challenges to the effective integration of technology in language teaching,
principally reported through pedagogical reasoning in various educational contexts (Levy and
Stockwell, 2006). For example, “emergent” and “established” are two types of CALL
practitioners which have surfaced in which the emergent practitioners use digital technologies
according to their settings but the established practitioners adapt instead of adopting them. There
is a requirement for technical and pedagogical training in the use of CALL as the subject
specialists need to put efforts to integrate digital tools into their language teaching practices.
They may feel confused or frustrated if not provided an opportunity to go through appropriate

! Technology-Enhanced Language Learning
2 Computer-Mediated Communication
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training to develop their digital competencies. Therefore, as early as possible, subject specialists
need to be trained for planning and conceptualizing the pedagogical implications that may be a
result of the integration of digital technologies in language learning and their effective
implementation in language classrooms (Hubbard & Levy, 2006).

3. Methodology

The methodology used for this study was a survey to identify the size of the problem of digital in
competencies in Pakistani English subject specialists. It was designed to explore their general
digital literacy training needs at the national level, their preparedness for the inclusion of new
digital technologies in their teaching practices, their requirements for training in digital literacy,
and their support in the learning process of their students.

The research revolved around the main objective of the digital competence assessment of
subject specialists while the sub-objectives were the following:

I to identify how and to which extent the subject specialists use digital technologies
while teaching of English language in their classrooms,

ii. to identify what are the methodologies that they use in their routine teaching,

iii. to ascertain the level of digital competence they possess,

v, to determine their training requirements in digital technology, and

V. to determine their requirement for institutional support.

The present study, therefore, attempted to explore the digital competencies that a subject
specialist of English in the context of Pakistan should develop to carry out English language
teaching in harmony with the digitalization and professionalism prevailing in the present era.

4. Collection and Analysis of Data

A questionnaire was designed for subject specialists and administrators, including
policymakers that are working in the field of English language learning. The questionnaire had
27 questions meant to get information about several topics of English language teaching (Table
1).

Table 1. Distribution of the survey questions

Topics Item No

Particulars of Respondents 1-6
Teaching Methodologies used by the teachers 7-12
Teachers’ attitude towards the use of digital technology in teaching 13-15
Teachers’ competencies in the use of digital technology in language teaching 15-16
Satisfaction level of teachers for digital competencies training and their suggested 17-29
measures for improvement

Institutional support for the teachers to enhance their digital competencies 23-26
Institutional aid for teachers’ personal development in their digital competencies 27

The questionnaire was particularly designed to answer the following questions:
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I What are the instructional models that English language subject specialists use in
digitally-supported language learning?

ii. What is their attitude towards the use of digital technologies in language learning
vs what is the level of their digital competence level according to them?

iii. What is their level of satisfaction with their level of digital competence and what
sort of training do they need?

Iv. What is the role of their employing institutions in proving them digital aid and in
developing their digital competencies?

The data were collected using Google forms from the mid of June until the mid of July
2022. The obtained data were analyzed descriptively. As of 15 July 2022, the questionnaire was
completed by a total of 170 respondents. Not all respondents answered all of the questions but
most of them (95.1%) were subject specialists, therefore, a quantitative analysis of the data was
done for this group of respondents.

4.1 General Characteristics of the Respondents:

The general characteristics of the respondents included their personal and professional
backgrounds. 55.9 % of teachers were males while 47.1 % were females (Figure 1). Most of
them were from the age groups of 31-40 (60%) and 41 to 50 (70%) (Figure 2).

20

O Males B Females O Prefer not to say 020-30 W31-40 O41-50 O51-60

Figure 1: Gender Figure 2: Age Group
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Teachers were inquired about their places of job. The data analysis of responses revealed that
most of them were teaching in Karachi, Lahore, Faisalabad, Bahawalpur, and AJK. (Figures 3 &
4).

Most of them have Master’s (52.9%) or M Phil/MS (35.3%) degrees while 20 teachers (11.8) had
Ph.D. as their highest level of education attained. None of them was however below the
qualification of Masters (Figure 5).

40 teachers had a service experience of fewer than 5 years. 50 of them had experience of 11-12
years. 40 teachers had the experience of 6-10 and 21-30 years of teaching experience each. None
of them had an experience of more than 30 years (Figure 6).

The majority of the teaching staff surveyed were from primary, secondary, and higher secondary
schools or universities (35.3 % each). A smaller number of the respondent was from policy-
making organizations (5.9%) while 23.9 % of respondents were from colleges (Figure 7).
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4.2 Information about Teaching:

There is a distinction often made between “second language (L2)” and “foreign language (FL)”
acquisition. Language playing an institutional and social role in the community is L2 because it
is frequently used as means of communication by the members of the community who have
another language as their L1. On the other hand, the FL plays no major role in the community
and is learned only in the language classroom. An example of L2 is English in Pakistan
(Rahman, 2005) while it is learned as FL in France or Japan. English in Pakistan is learned as a
second/foreign language so the subject specialists surveyed were L2 teachers. It was revealed
that the majority (52.9%) taught students with a mixed method of face-to-face and Online
teaching models during the last two years. Those who taught only face-to-face comprised 47.1%
while none of the teachers was involved in Online-only instructions (Figure 8).

4.3 Language Learning Instructional Methods:

Subject specialists were also inquired about the instructional methods that they use in their
routine teaching. The question that inquired about instructional methods included the 10 most
commonly used instructional methods of computer-assisted language teaching (Figure 9). The
very first question of this part inquired about “the core methodology” while the second question
asked about “the auxiliary methodology.” In the next three questions, never used methods,
methods not used due to the lack of infrastructure, the need for training on using the instructional
model, and irrelevance to the teaching goals were inquired about.
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The most popular methodologies (Figure 10) as either core or auxiliary were the
following:

I Content-based language learning (88.2% core and 70.6% as auxiliary
methodology respectively,
ii. Task-based learning (58.8% each as core and as auxiliary methodology,

iii. Project-based language learning (35.3% each as core and as auxiliary
methodology,

iv. Collaborative language learning: 41.2% as core and 23.5% as auxiliary
methodology respectively,

V. Inquiry-based learning: 35.3% each as core and as auxiliary methodology.

However, the majority of respondents responded that they prefer to use the maximum
available educational technologies in their professional practice. Eclecticism was on the top of
never-used methodologies by them (45.10), while 29.41% responded that they did not use Game-
based learning. The other three least used methodologies were the Lexical approach, Problem-
based learning, and Collaborative knowledge building for which 27.45% each replied that they
have never used. The most common reasons for not using these methodologies were the Lack of
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institutional Infrastructure and the requirement of training to teach. Although they needed further
training their lack of training was not a hurdle to using language teaching methodologies. The
suggested methodologies in the questionnaire were relevant to their teaching goals and they
require training to use Eclecticism, the lexical approach, project-based language learning, and
collaborative knowledge building the most.

4.4 Attitude Towards Digital Technologies in Language Teaching:

;
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O personal practice B general importance O students' progress

Figure 11: Subject specialists’ attitude towards using digital technologies

In the next section, their attitude toward the use of digital technologies in their language teaching
practice and their general attitude toward digital technologies in language teaching was
investigated. The overall positive attitude of teachers was identified on the given scale from 1-10
(negative-positive) as most of the teaching staff (80 out of 170) rated their attitude towards the
use of digital technology in their language teaching practice at 8, 30 on 7, 20 on 9 while 10 on
10. Likewise, their general attitude towards digital technologies in language teaching was also
identified as positive as 50 out of 170 teachers chose 8 as their level of attitude, while 40 chose
9, 30 chose 10, and 20 chose 7. Interestingly, in general, the majority of the respondents rated the
role of digital technologies in the academic performance of their students very important as 60
out of 170 teachers chose 10 while 7, 8, and 9 were chosen by 20, 20, and 10 teachers
respectively. Therefore, the majority of the teaching staff surveyed have described the role
digital technologies play in their students’ progress, in their teaching practice, and as their
general choice as very significant. Subject specialists are positive about using digital
technologies overall and in teaching practice and they are very certain about the role of digital
technologies in their students’ progress.

10
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Table 2: Levels of Digital Competence of Subject Specialists (Fominykh, 2019)

Expertise Level

Description

Novioe

Thave very limited experience applving digital tools in language teaching. T usually use basic
software, 1.e., word processing, PowerPoint, CDs, efc., to prepars language leaming materials,
and I can find authentic material (articles, songs, etc) for nv language lessons and organze
themin logicallv ondered dmta folders.

Begnner

I lmow some basics for the most common application of digital technologies for language
teaching, ie., online dicionaries, voice recording tools, online flasheands, forums, etc. T also
Imow how to use spedfic search engines to find appropriate languase teaching material on the
internet.

Pra-intermediate

Tuse digital technologies in language teaching that are available, and I know how to dioose the
most relevant digital tools for every teaching need. ie, overthead projectors for delivering
grammar presentatons, online dictionaries to support wilting assignments, voics recording tools
fo practice language prommciation and speaking =lkalls. orline flasheards to pracicelsam
vocabulary, forums to pradice wiiting skills, etc

Intenmediate

1 am capable of using technically specific tools and devices, 1.e, technical aspect and uses of
interactive whiteboards (TWBs), software for oreafing media, audio“ideo files and images, man
uses of digital equipment, mohile devices, and software for language learming, etc. I aso
understand how to implement digita technologes in language teaching using the right teaching
methodology for every language need, 1.2, collaborative tools like Padlet to enhance wiiting
sldlls, video edifing toolslike Toondoo to enhance oral and writing skills, etc Talso try to enrch
the vanetv of digtal tools that I use in n1v language lessons and inroduce innovative teaching
methodologies.

Advancad

Profident

I fzel confident using mors advanced digiml technologises, 12 learning management svstms
(LMS), web 2.0 tools, mobile learning devices and applications for lanouage learning, efc.
following the right languase teaching methodologv, &2 1 can independently create a blendad
LM5-based module onMoode, Canvas, edX et plaform and train nv students and colleagues
in using the proposed technology.

1 am an expert in digital technologies for language leaming. T participate in the development of
digital technology-rich language learning programs and online courses. I instuct peer languags
teachers on the use of digital tools and am imvolved in digiml language teaching policy making

4.5 Competencies in Digital Language Teaching:

This section presents the results of the subject specialists’ self-assessed competencies in digital
language teaching and their estimated competencies in digital language teaching. We introduced
six levels of digital language teaching competence (Table 2).

The majority of the teaching staff surveyed identified themselves as belonging to the Beginner
and Pre-Intermediate groups (31.3% and 25% respectively) of digital language teaching experts.
Next to it were 18.8% of teachers who identified their digital language teaching expertise as that
of the Intermediate level. 12.5% identified them as novices while 6.3% identified themselves as
advanced and proficient digital language teaching experts (Figure 13).

11
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Figure 12: Group of digital language teaching experts you believe you belong to
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Figure 13: Strategies used in teaching and teaching practices

When inquire about the use of digital technologies for teaching, the majority of the teaching staff
surveyed confirmed that they use digital technologies for communication and collaboration
(62.5%), professional development (43.8%) and to provide feedback to the students (43.8%).
43.8% of the respondents stated that they instruct students on the use of digital technologies
implemented in the classroom. A small number of teachers responded that they follow the
principles outlined in the copyright legislation when using third-party digital materials (12.5%).
Moreover, strategies for implementing information security measures or following relevant
copyright legislation also emerged as being used by a small number of teachers (6.3%) (Figure
14).

12
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4.6 Satisfaction with Digital Competencies Training and Required Improvement:

In the next section, the subject specialists were inquired about their level of satisfaction
with digital competencies training and the required improvement. The majority of the teaching
staff surveyed (64.7%) are unsatisfied with their current level of digital language teaching
expertise (Figure 15). All of them unanimously (100%) responded that they could improve their
digital language teaching expertise by participating in an external digital literacy training
program (Figure 16). When inquired about the kind of training they would be interested in,
47.1% responded with intermediate, and 17.6 % suggested advanced and proficient levels of
training. 11.8% and 5.9% suggested beginner and pre-intermediate levels of training (Figure 17).
The preferred format of training of the majority was face-to-face training (Figure 18). Most of
the subject specialists were motivated to learn new knowledge and skill (70.6%) while 23.5% of
the teachers responded that their motive for digital technology training is the requirement of their
employer or institution (Figure 18).

ONo
M Yes

O No
M Yes

170

Figure 14: Satisfaction with Digital Competencies Figure 15: Requirement for improvement of digital
Training language teaching expertise

O Beginner
@ Pre-
Intermediate

O Inermediate -

0O Advanced

B Proficient

IDFace-to»Face @Online OMixed I
Figure 16: Kind of training interested in Figure 17: The preferred training format.
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Figure 18: Motivation for training in digital competencies
4.7 Institutional Support for Enhancing Digital Competencies:

In This section, the institutional support available to subject specialists for enhancing digital
competencies was investigated. First, they were asked about organizing and hosting digital
literacy training by their employing institutions. The majority of teachers (62.5%) responded
‘No’ while 18.8% responded with “Yes.” Another 18.8% were not sure about this so they
responded with ‘Maybe. 5.9% of teachers did not respond to this question (Figure 19). Secondly,
they were asked about the frequency of organizing digital technology literacy training by their
employing institution. To this, 43.8% replied that there never happened any digital technology
literacy training, 37.5 % responded that the training was organized randomly, 18.8% responded
that it was organized yearly and again 5.9 % did not respond to this question. It is interesting to
note that in routine training sessions, the training for digital literacy training never happened
according to the responses of the subject specialists (Figure 20). When subject specialists were
asked whether they feel that the knowledge and skills they had acquired during the training
offered by their organization were implemented into their everyday practice, most of them
(58.8%) responded positively. 29.4% of them responded negatively while 11.8 % were not sure
about that (Figure 21).

14
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O During
onboard
training

B Once a year

O Never

O Randomly

W did not answer

OYes MBNo OMaybe Odid notanswer

Figure 19: Digital literacy training by the employing Figure 20: Frequency of digital literacy training
institute organized by the employing institute

100

OYes ENo 0O Maybe

Figure 21: Practicality of training in everyday teaching practice

The subject specialists were also inquired about their opinion regarding the most effective way to
improve digital literacy/increase digital technology awareness among subject specialists apart
from training. The maximum number of teachers (70.6 %) suggested participation in special
interest groups. 41.2 % valued experiences through exchange sessions. 35.3 % suggested
mentoring programs organized by the institutions while 29.4% suggested participation in CALL
conferences. (Figure 22).
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Figure 22: Suggested measures to improve digital literacy
4.8 Institutional Aid for Personal Development Toward Digital Competencies:

In the end, subject specialists were inquired about their expectations and suggestions on the
means of raising the digital literacy levels that their employing institutions can use in addition to
training. The majority of teachers suggested that the institutions should arrange technical support
and services (52.9%) and provide fully equipped classrooms with an adequate quantity of digital
tools (47.1%). They also suggested that institutions should have dedicated working hours for the
development of digital courses and programs (41.2%) (Figure 24).

0 10 20 30 40 50 60 70 80 90 100

Provide fully equipped classrooms

Grant unlimited access to the fully eqipped | | | 1 [ 1
classroom T 1 T |

adequate quantity of digital tools in the classrooms

arrange technical support/service [CINolof Teachers

allocate working hours for development of digital | | | | | | |
courses and programs

create a digital literacy mentoring program

allocate working hours for language teachers' digital | | | l l l
literacy developmen 1T T T 1

Figure 23: Measures for digital raising awareness.

4.9 Findings
1. Most of the teachers involved in language teaching are either Masters or M
Phil/MS.
2. Most of the teachers have a considerable length of teaching experience.
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.
21.

The majority of the teaching staff taught their students with a mixed method of
face-to-face teaching and Online teaching models during the last two years.
Multiple instructional methods are used by language subject specialists.

the Content-based, Task-based, collaborative, inquiry, and Project-based language
learning methodologies are the most popular among subject specialists to be used
as the core or auxiliary methodologies.

The majority of subject specialists use available educational technologies during
their professional practices.

Eclecticism, lexical approach, game-based approach, problem-based learning, and
collaborative knowledge building are rarely used by subject specialists.

Lack of institutional Infrastructure is the most common reason for not using these
methodologies while the subject specialists also require training to teach.
However, the subject

The need for further training appears not to be a strong factor preventing the
teachers from using language teaching methodologies. However, Subject
specialists require training to use methodologies of Eclecticism, the lexical
approach, project-based language learning, and collaborative knowledge building
the most.

An overall positive attitude of teachers was identified towards the use of digital
technology in their language teaching practice, or as their general attitude towards
digital technologies in language teaching.

The majority of the respondents rated the role of digital technologies in the
academic performance of their students very important.

The majority of the teaching staff identifies themselves as belonging to the
Beginner and Pre-Intermediate groups of digital language teaching experts.

The majority of the teaching staff s use digital technologies for communication
and collaboration, professional development, and providing feedback to the
students.

Teachers instruct students on the use of digital technologies implemented in the
classroom.

Teachers do not very much follow the principles outlined in the copyright
legislation when using third-party digital materials.

Strategies of implementing information security measures or following relevant
copyright legislation are used by fewer teachers

The majority of the teaching staff is unsatisfied with their current level of digital
language teaching expertise.

All of the subject specialists believe that they can improve their digital language
teaching expertise by participating in an external digital literacy training program.
Teachers are mostly interested to go through an intermediate level of digital
competency training.

The preferred format of training of the majority is face-to-face training.

Internal motivation is the motive behind most subject specialists as they are
motivated to learn new knowledge and skill.
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22.

23.

24,

25.

26.

The majority of the employing institutions do not organize or host digital literacy
training for their English subject specialists exclusively or during routine training
sessions.

Whenever such training is offered, the subject specialists implement it into their
everyday teaching practice.

The common belief of the subject specialists is that participation in special
interest groups and institutionally organized mentoring programs may be helpful
to them to improve digital literacy and awareness apart from organized training.
English teachers generally believe that institutions can raise digital training
awareness and expertise by arranging technical support and services and
providing digitally-equipped classrooms.

English teachers desire that their institutions have dedicated working hours for the
development of digital courses and programs.

5. Conclusions

Based on the data analysis and findings, the following is concluded:

1.

Subject specialists in Pakistan are well qualified when the degree level is
concerned. Most of them have enough teaching experience. While teaching their
students, they have used a mixed-method model of teaching face-to-face and
online. However, they identify themselves as Beginners and Pre-Intermediates
when it comes to digital language teaching expertise.

Multiple and varied instructional methods are used by the subject specialists of
the English language in Pakistan among which the most popular are content-
based, task-based, project-based, collaborative, and inquiry-based methodologies
of language learning. Therefore, it can be concluded that they use a mixture of
core and auxiliary methodologies. However, some of the modern technologies are
never or least used by them such as eclecticism, game-based language learning,
lexical approach, problem-based language learning, and collaborative knowledge
building.

The most common reasons for not using these methodologies are the lack of
institutional infrastructure and the requirement of training to teach. Although the
need for further training does not very much prevent them from using language
teaching methodologies, they require training to use certain methodologies, e.g.
Eclecticism, the lexical approach, project-based language learning, and
collaborative knowledge building.

According to the subject specialists of the English language, using digital
technology in their teaching practice is essential. Therefore, their general attitude
toward the use of digital technologies is very positive. They also rate the role of
digital technologies very high in the academic performance of their students.
Therefore they use digital technologies for communication and collaboration,
professional development and to provide feedback to the students. They
encourage maximum use of digital technologies implemented in the classroom by
their students. However, they do not very much follow the principles outlined in
the copyright legislation when using third-party digital materials. They also do
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not give much importance to the strategies of implementing measures for
information security or copyright.

As mentioned earlier, the majority of the subject specialists are unsatisfied with
their current level of digital language teaching expertise. Therefore, they believe
participating in an external digital literacy training program may prove helpful in
enhancing their digital competencies. Maximum subject specialists are in want of
at least an intermediate level of digital competency training and for this, they
would like to prefer face-to-face training. They are internally motivated by digital
training and want to learn new knowledge and skill through this. Nevertheless,
most of their institutions do not organize or host digital literacy training for them
either exclusively or during routine training sessions but whenever digital training
is offered, the subject specialists implement it into their everyday teaching
practice.

Subject specialists want to participate in special interest groups and mentoring
programs organized by the institutions to increase their digital literacy and
awareness apart from organized training. They want that their institutions raise
digital training awareness and expertise by arranging technical support and
services and providing fully-equipped classrooms. Moreover, they believe that
they must have dedicated working hours for the development of digital courses
and programs.

5.1 Recommendations:

Based on the conclusion, the following is recommended:

1.

.

Efforts may be done on an institutional level to increase the digital proficiency of
subject specialists in Pakistan from beginner and pre-intermediate to at least
intermediate level.

Training of subject specialists may be taken up to educate them about modern
digital technologies specifically about eclecticism, game-based learning, lexical
approach, problem-based learning, and collaborative knowledge building.
Appropriate digital infrastructure may be provided in educational institutes.
Subject specialists must follow the principles outlined in the copyright legislation
when using third-party digital materials and use the strategies of implementing
information security measures or following relevant copyright legislation.

Subject specialists may be facilitated by the institutes to improve their digital
language teaching expertise by participating in an external digital literacy training
program. Their internal motivation in this regard may be well-exploited by the
institutes to educate them.

Employing institutions must organize and host digital literacy training for their
subject specialists either exclusively or during routine training sessions.

Subject specialists may be provided opportunities to participate in special interest
groups and mentoring programs organized by the institutions to increase their
digital literacy and awareness apart from organized training.

Technical support and services and fully equipped classrooms with an adequate
quantity of digital tools whenever and wherever possible must be provided by the
employing institutes on priority.
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9. Institutes must dedicate working hours to the development of digital courses and
programs.
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